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Minority Students Are
Disempowered
Educationally As Their
Identities Are Devalued
In The Classroom.
Jim Cummins (2001)

The Case for Culturally and
Linguistically Responsive
Instruction
¡ All students bring themselves to the learning environment
and getting to know them as members of cultural
communities and as learners is prerequisite to good
teaching.
¡ Language and cultural differences in EL and SEL students, and
how teachers perceive and respond to those differences, are
key variables impacting diverse students’ access to core
curricula, to college coursework and to career success.
¡ Culturally relevant pedagogy provides a framework for enacting
pedagogies that honor a student’s home language, literacy and
cultural practices

Culturally Responsive
Teaching
¡ If educators do not have some knowledge of their students'
lives outside of paper-and-pencil work, and even outside of
their classrooms, then they cannot accurately know their
students' strengths and weaknesses (Lisa Delpit, 1995).
¡ Pedro Noguera asserts, in order to engage urban students,
teachers must adapt their teaching to the way in which those
students learn rather than the reverse (expecting students to
adapt their learning to the way in which they are taught).
¡ Therefore, teachers need to know how to make ideas and
knowledge meaningful to urban students and how to use
students' culture and interests as tools to teach them
(Noguera, 2003).

Non-Productive Policies, Practices
and Behaviors
¡ Cultural Destructiveness -See the difference,
stamp it out-The elimination of other people’s
cultures
¡ Cultural Incapacity -See the difference, make it
wrong- Belief in the superiority of one’s culture and
behavior that disempowers another’s culture
¡ Cultural Blindness -See the difference, act like you
don’t Acting as if the cultural differences you see
do not matter
¡ Cultural Precompetence -See the difference,
respond inadequately-Awareness of the limitations
of one’s skills or an organization’s practices when
interacting with other cultural groups
Source: Lindsey, Robbins & Terrell

Healthy Policies, Practices and
Behaviors
¡ Cultural Competence- See the difference, and
understand the difference that difference makes
¡ Cultural Proficiency- See the difference, and
respond positively and affirmingly
¡ Cultural Responsiveness- Adjust how we teach
to the needs and experiences of students
¡ Culturally Responsive Pedagogy- Center
instruction in multiethnic cultural frames of
reference - encompasses curriculum, content,
learning context, classroom climate, studentteacher relationships, instructional techniques, and
performance assessments.
Source: Lindsey, Robbins & Terrell

What Is Culturally
Responsive Teaching?

What is Culturally &
Linguistically Responsive
Teaching?
¡ “Culturally responsive pedagogy… uses ways of
knowing, understanding, and representing various
ethnic groups in teaching academic subjects,
processes, and skills.
¡ It, “validates, facilitates, liberates, and empowers
ethnically diverse students by simultaneously cultivating
their cultural integrity, individual abilities, and academic
success” (Geneva Gay 2000, p.43-44).
¡ The culture and language a student brings to the
classroom matters and has vast implications for how the
learning environment should be structured if learning is
to occur.

What is Culturally &
Linguistically Responsive
(CLRT) Teaching?
¡ According to the research, when we incorporate into
instruction the cultural referents that influence the social
practices of students, the result is enhanced academic
performance (Gay, 2000; Bailey & Boykin, 2001; Boykin & Cunningham,
2001; Ladson Billings, 2009).

¡ Culturally and linguistically responsive pedagogy
acknowledges the importance of including students’
cultural referents in all aspects of the learning experience.
¡ CLRT increases learning opportunities by making critical
connections to who students are, to their history, culture,
language, prior knowledge, experiences, and learning
styles, and by using that knowledge to bridge new
learning experiences.

Why CLRT Matters in the
Education of ELs and SELs
¡ According to the research, cultural discontinuities can and do exist
in classrooms in language, cognitive learning styles, work habits
and problem solving.
¡ These gaps can represent significant hurdles to successful
teaching and learning in culturally and linguistically diverse
classrooms.
¡ Cultural discontinuity is defined as a cultural disconnection
between students’ home environment and that of the school
(Boykin 2001).
¡ Differences in the functional use of language have been found to
account for a large percentage of this discontinuity. All to often the
languages of SELs are delegitimized in instruction, and regularly
viewed as aberrant or as corruptions of the dominant language.

Culturally Responsive
Teaching
¡ The concept of “culturally responsive” teaching is not
new. Traditional education in America has always been
culturally responsive, though primarily to middle class
Europeans. It makes critical connections to their history,
culture and language.
¡ Because education in the United States is European
centered, the language and culture of American schools,
the history, literature, values, and pedagogy, are
grounded in European culture.
¡ Indeed, the “universal” student whose academic needs
are traditionally addressed in American schools is
presumed to be a native speaker of English with a
European American background.

Culturally Responsive
Teaching
¡ The research suggests that patterns of poor
education for ELs and SELs are often grounded
in negative educator attitudes toward the
language and culture of these diverse
populations, and in the concomitant low
expectations for high academic achievement.
¡ More often than not, EL and SEL students do not
engage with or make meaningful connections to
content learning because critical connections to
their culture, language, experiences, and prior
knowledge are not made.

Culturally Responsive
Teaching
¡ School learning is facilitated by the degree to which students’
culture, language, and experiences match, are aligned with, or
are infused into, the culture and language of school (Cummins, 1989.)
¡ Because learning occurs in social contexts, it is influenced by the
cultural and linguistic experience, and funds of knowledge both
students and teachers bring to the learning environment.
¡ For English Learners and Standard English Learners this implies
that an instructional model that validates and accommodates the
home language and culture in the acquisition of school language
and learning is an appropriate pedagogy, as are opportunities to
engage in critical thinking, participate in the construction of
knowledge, and build skills in listening, thinking, speaking, and
writing.

CULTURAL LEARNING STYLES
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LEARNING STYLES
¡“Characteristic cognitive,
affective, and physiological
behaviors that serve as relatively
stable indicators of how learners
perceive, interact, and respond to
the learning environment.”
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Learning Styles
¡ The research on learning styles extends at least four decades,
how students learn, the methods they use and the resulting
outcomes, are important dynamics in the classroom that
significantly impact instruction.
¡ English Learners and Standard English Learners do bring
different cultural orientations to the task of learning and how
they process information and construct knowledge may differ
from their more mainstream peers.
¡ Their cognitive styles, communication styles, interaction styles,
and response styles are often at variance with traditional
European-centered styles of processing information which is
often viewed as normative in American educational institutions.

UNDERLYING ASSUMPTION
Learning Style Theory
¡Students	
  who	
  possess	
  the	
  same	
  
intellectual	
  potential	
  will,	
  as	
  a	
  
result	
  of	
  diversity	
  in	
  cultural	
  
socialization,	
  display	
  their	
  
cognitive	
  abilities	
  diﬀerently.	
  

Learning Styles Valued by Learning Styles of
Traditional School Culture Standard English Learners
¡Variation accepting &
improvising
¡Inductive, expressive,
¡Deductive, controlled, egocentric
sociocentric
¡Low movement expressive context ¡High movement expressive
context
¡View environment in isolated parts ¡View environment as a whole
¡Precise concepts of space, number, ¡Approximate concepts of
time
space number and time
¡Respond to object stimulus
¡Respond to people/social
stimulus
¡Dominant communication is verbal ¡Communication is non-verbal
as well as verbal
¡Emphasis on independent work
¡Responds to collaborative
effort
Source: Asa Hilliard
	
  
¡Standardized and rule driven

The Cultures of
Schools and Different
Ethnic Groups
Often are not
Compatible…
When this is so, we have an
obligation to improve the congruence
between them in order to promote for
all students access to rigorous
standards-based curricula..

Why CLRT Matters in the
Education of ELs and SELs
¡ Traditional instructional approaches may not
provide the same benefits for SEL students as it does for
their more “mainstream” peers, they may experience
barriers to accessing core curricula because of the culture
and language differences they bring to the learning
environment.
¡ The research supports the contention that students are
able to access core curricula more easily when their culture
and language matches the language of school
¡ EL and SEL students’ academic performance is frequently
viewed apart from their culture, language, ethnicity, and
personal experiences and is decontextualized in ways that
do not serve them well in the learning environment.

Why CLRT Matters in the
Education of ELs and SELs
¡ SEL students whose home and community
environments differ from the Euro-centric norms of American
schools may, because of the “culture-specific” ways in which
they were socialized, display language and behaviors that are
different from their more mainstream peers, and may acquire
knowledge and demonstrate learning in diverse ways.
¡ As educators it is our responsibility to assure the efficacy of
the learning experience, thus we have an obligation to better
the congruence between the culture of school and the
cultures of our EL and SEL students.
¡ Incorporating elements of diverse students’ culture and life
experiences into the learning environment will help to affirm
them as members of the learning community.

Why CLRT Matters in the
Education of ELs and SELs
¡ Studies show that when minority students have
positive attitudes toward both their own culture and the
dominant culture, school failure does not occur (Cummins, 2001).
¡ Ladson-Billings (2007) reports that teachers who practice
culturally relevant teaching know how to support learning in
diverse students (ELs and SELs) by consciously creating
social interactions to help them meet the criteria of
academic success and cultural competence.
¡ These teachers, Ladson-Billings asserts, demonstrate a
connectedness with students, develop a community of
learners rather than competitive individual achievement,
encourage students to learn collaboratively, and to teach
each other, and be responsible for each other's success.

5 Principles for
Advancing Learning
in SELs and Other
Diverse Student
Populations

Principles for Advancing
Learning in SELs and Other
Diverse Student Populations
Principle 1: Know Your Students
Principle 2: Connect instruction to student’s prior
knowledge and experience
Principle 3: Actively Engage Students In Learning
Principle 4: Make Classrooms Safe Caring
Learning Communities
Principle 5: Increase Rigor and Hold High
Expectations for SEL & EL Students

Principle 1

“Know Your Students”

PRINCIPLE 1: Know Your Students
¡ When a student’s culture, language, experiences
and interests are acknowledged, validated and
affirmed in the classroom the door is opened for
true learning experiences.
¡ Teachers can build relationships with students by
gathering and analyzing information about them
¡ The students themselves are the best source for
information on who they are culturally,
linguistically, behaviorally, and on what their prior
knowledge, backgrounds and interests are.

PRINCIPLE 1: Know Your Students
¡ “Who your students are and how they learn
determines how you teach”
¡ Teachers must schedule time to talk with students,
to get to know them as the unique individuals they
are, and to affirm that they care about them and
about what is going on in their everyday lives.
¡ A simple “I AM” poem completed and shared in
the learning community can work wonders in
opening the door for student-to-student relationship
building and between teacher and student.

Principle 2

“Connect Instruction To
Prior Knowledge”

Culturally Relevant and Responsive Teaching
Connect Instruction
To Prior Knowledge.
¡ Learning is optimized
when students are able
to make connections
between what they
already know and what
they are expected to
learn.
Source: Carol Lee
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PRINCIPLE 2: Connect Instruction to
Student’s Prior Knowledge and Experience
¡ Schema Theory- suggests that all knowledge is organized
into units and unless linkages are made between the new
and the known, learning will not take place.
¡ Prior knowledge represents existing competencies that
can be used in the service of attaining new ones, it
incorporates what students know and how well they know,
and is an important factor that influences both student
learning and achievement.
¡ As students encounter new knowledge they must be able to
relate it to their existing knowledge framework allowing
them to adjust and expand their understanding of concepts.

Assessing/Tapping Prior
Knowledge
uTeachers must become very familiar with the
background knowledge that students bring to the
learning situation so they can ALWAYS
emphasize what students already know, have
experienced, are familiar with, and build on
those bases that prior knowledge, experience
and familiarity provide.
uVisuals, regalia, posted academic language
from previous lessons, all kinds of connections
to prior knowledge, experience and familiarity
need to become essential components of all
lessons.

PRINCIPLE 2: Connect Instruction to
Student’s Prior Knowledge and Experience
¡ The “everyday” knowledge that students bring with
them to the classroom is a warehouse of useful
ideas for learning
¡ Hurley, Boykin, & Allen, (2005), assert “learning
contexts that include familiar cultural themes are
more likely to sustain and enhance students’
motivation to engage in required tasks than
contexts characterized by unfamiliar themes”
¡ The job of the teacher is to expand pre-existing
schemas relative to concepts being taught, and in
order for the teacher to do this, they must know
what the student knows–what their existing
schemas are .

PRINCIPLE 2: Connect instruction to student’s
prior knowledge and experience
¡ Teachers can facilitate students’ accessing prior knowledge
in multiple ways
¡ Advance Organizers
¡ Advance organizers are activities completed prior to
introducing new material that help students organize and
if appropriate prepare to re-organize their thinking. They
are designed to bridge the gap between what the learner
already knows and what he or she needs to learn and to
orient them to what it is they will be learning.
¡ The use of advance organizers has shown, through
several research studies, to improve levels of
understanding and recall particularly for culturally and
linguistically diverse students.

Principle 3

“Actively Engage
Students In Learning”

PRINCIPLE 3: Actively Engage Students
In the Learning
¡ Learning is no longer considered a process of
accumulating information, it is the teacher’s job to arouse
the mind of students and promote self-actualized learning
that supports the student in becoming everything he or
she is capable of becoming.
¡ Confucius: “I hear and I forget, I see and I remember, I
do and I understand.” Learning is not a passive
transfer of knowledge from teacher to student it is an
active process that engages students in a creative act of
constructing knowledge, drawing upon their prior
knowledge and experience, and upon new information.

PRINCIPLE 3: Actively Engage
Students In the Learning
¡ The root or etymological meaning of the word “education”
is to “bring out” thus it is not the teacher’s job to “pour in”
or “fill up” students but to draw out what they already
know and use it to mediate new understandings.
¡ Linda Darling Hammond reported “there is more
knowledge in the last ten years, than in the entire history of
the world prior to that time.” this daunting statistic
illuminates the point that teaching can not be about filling
students with facts, teaching must be, “about evoking the
truth the student holds within.” Palmer 1993.
¡ Teachers must become facilitators of learning not releasers
of information, telling students nothing they can actively
learn for themselves.

PRINCIPLE 3: Actively Engage
Students In the Learning
¡ When culturally and linguistically diverse students are
actively engaged in the learning and are able to discuss
what they are learning, relate it to past experiences, write
about it, and apply it to their daily lives, powerful learning
takes place.
¡ Incorporation of “Instructional Conversations,”
“Accountable Talk,” or “Socratic Practice” strategies
encourage “mindful” engagement with the material being
presented
¡ Standard English Learners need these kind of “studentcentered” active learning encounters that enhance
comprehension and retention of material presented, and that
build “community” within the classroom

Principle 4

“Make Classrooms Safe,
Caring, Learning
Communities”

PRINCIPLE 4: Make Classrooms Safe
Caring Learning Communities
¡ Students care that you care, thus classrooms must be
places where students feel respected, valued and validated,
where learning communities are established as “safety
zones” and students are not afraid to speak in whatever
language is accessible to them, where they are supported
and encouraged in becoming comfortable, competent
learners.
¡ Caring is viewed as one of the “major pillars” of culturally
responsive pedagogy for ethnically diverse students
¡ The classroom as a “learning community” must be a place
where genuine relationships are built, where the goal, is not
so much helping students to “know” but helping them to
“become,” to realize their full potential as they make
connections between academic learning and living in the real
world.” Palmer (1993)

PRINCIPLE 4: Make Classrooms
Safe Caring Learning Communities
¡ The caring teacher has faith in the ability of all students to learn
and is committed to promoting their “psycho-emotional”
wellbeing as well as their academic success (Gay, 2000).
¡ This refusal on the part of educators to initiate and nurture
genuine caring relationships with diverse students, to affirm
them as people who have goals and dreams, hopes and
desires, depletes the learning environment of the “mother’s
milk” of effective instruction.
¡ One of the best ways to promote caring in instruction is through
communal and cooperative learning environments.
¡ “If we are to teach for life change classrooms must become
communities that provide space for feelings as well as facts.”
(Palmer 1993)

Principle 5

“Increase Rigor and
Hold High Expectations
for SEL Students”

PRINCIPLE 5: Increase Rigor and Hold
High Expectations for SEL & EL Students
¡ Every student has a right to a rigorous, challenging
course of study.
¡ The belief that some students are not entitled to rigor
in instruction has made its way into the belief system
of far too many educators and has become the
determining factor in selecting “dummied-down”
curriculums and restructuring learning environments
in a “race to the bottom.”
¡ Linda Darling Hammond (1997) refers to this
“differentiation of curriculum…based on presumptions
about what students can or should learn” as
“education apartheid,”
¡ unfortunately it is culturally, linguistically and lowincome ethnic minority students who are most often
the targets of this shameful practice.

PRINCIPLE 5: Increase Rigor and Hold
High Expectations for SEL & EL Students
¡ No child should be left behind due to
obstructed opportunities to learn at high levels.
¡ SEL students must not be relegated to “drill
and kill” fact-oriented recitation instructional
environments, they deserve better, yet the
research affirms diverse Learners are
disproportionally assigned to remedial and
low level classes that afford limited or no
access to rigor.

Culturally Relevant and Responsive Teaching
Source: Carol Lee

¡Ability is not static
or finite, as human
beings we build our
brains through our
engagement with
experience.
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Aptitude vs. Effort
A Fundamental Tension
¡ Our strong belief in the importance of aptitude
leads to a devaluing of effort

Bell Curve
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Aptitude & Effort:
What Relationship?
¡ Jeff Howard
¡ Social construction of intelligence
¡ Effort creates ability
¡ People can become more intelligent
through sustained and targeted
effort.
¡ Upper limits of human capability are
unknown.
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Think you can
Effort-based
Intelligence
“Smart is not something
that you just are, smart is
something that you can get.”

Get smart

Work hard

Work harder/Get smarter

Jeff Howard: Efficacy
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Jeff Howard - Efficacy
Think youʼ’re smart
Act smart
Become smart
Think youʼ’re smarter
Act smarter
Become smarter

Forging the Link
¡Intelligence can be socialized
¡An environment that routinely
challenges learners to use
metacognitive strategies fosters
learning-oriented habits of mind

Source: University of Pittsburgh

Metacognitive Strategies
Thinking about Thinking
¡ Metacognition refers to higher order thinking which
involves active control over the cognitive processes
engaged in learning.
¡ Helps the Learner construct meaning from Information
¡ Learner thinks about their own thought process
¡ Metacognitive Activities Include:
¡ Activities such as planning how to approach a given
learning task
¡ Monitoring comprehension,
¡ Evaluating progress toward the completion of a task
Source: University of Pittsburgh

Culturally Relevant and Responsive Teaching
¡Through effort,
monitoring our
understanding and
talking steps to adjust
our strategies when we
do not understand we
exert influence over
what and how we learn:
¡These strategies and
“habits of mind” are
teachable.

Source: Carol Lee

Commitment to a
Knowledge Core
¡An articulated curriculum that avoids
needless repetition and progressively
deepens concepts
¡Curriculum and instruction organized
around major concepts
¡Teaching and assessment focus on
mastery of core concepts
Source: University of Pittsburgh

High Thinking Demand
Classroom
¡Students expected to raise
questions, solve problems, and
reason
¡Challenging assignments
¡Extended projects
¡Explanation and justification
expected
¡Reflection on learning strategies
Source: University of Pittsburgh

Active Use of Knowledge
¡Synthesize several sources of
information
¡Test understanding by applying
and discussing concepts
¡Apply prior knowledge
¡Interpret texts and construct
solutions
Source: University of Pittsburgh

Culturally & Linguistically Responsive Teachers
uBuild their personal knowledge and understanding of the
culture, languages, and linguistic histories of English
Learners and Standard English Learners and methods for
integrating that knowledge into core instruction
uInfuse the history, culture, experiences and canons of
literature of English Learners and Standard English Learners
into the learning environment and the instructional design
uUse Culturally Responsive Pedagogy to support learning in
English Learners and Standard English Learners
uUse second-language acquisition methodologies including
contrastive analysis and other strategies that support
acquisition of school language and literacy
uBuild on the cultural learning styles and strengths of English
Learners and Standard English Learners to support and
scaffold access to rigorous core content curricula

BASIC ASSUMPTIONS
TEACHING LINGUISTICALLY DIVERSE STUDENTS

1 Language is an integral part of an

individual's identity and culture and
represents the norm of his/her family and
community.
2 The dignity of a person is not guaranteed
unless the dignity of his or her people is
preserved
3 The unique history, culture, and language
of each child must be recognized and
respected

BASIC ASSUMPTIONS
TEACHING LINGUISTICALLY DIVERSE STUDENTS

4 Teaching methodology must

accommodate the culture and language
of the child
5 Language difference does not imply
language deficit
6 When a child learns a new language he/
she does not lose, or need to eradicate,
their first language.

SDAIE FOR SELS
Specially Designed Academic Instruction in English

SDAIE STRATEGIES
¡Emphasis on Academic Language
¡ Teachers must make sure that the academic
language is mastered
¡ Utilize the “Personal Thesaurus” to organize
words according to meaning categories
¡ Display and encourage use of academic
vocabulary in daily oral and written language
activities

SDAIE STRATEGIES
¡Emphasis on Active Learning
¡ Students must be constantly giving the teacher
EVIDENCE OF LEARNING
¡ Give students opportunities to:
¡ Observe, Recognize, Locate, Identify, Classify, Practice,
Collect, Distinguish, Categorize, Repeat, Match
¡ Recall, Give Examples, Draw, Organize, Decide,
Describe, Tell, Imagine, Restate, Create, Appraise,
Dramatize, Contrast, Compare, Question
¡ Outline, Summarize, Suppose, Estimate, Judge, Explain,
Debate, Illustrate, Infer, Revise, Rewrite, Assess,
Interpret, Justify, Critique

SDAIE STRATEGIES
¡ Make Connection to Prior Knowledge
¡ Teachers must become very familiar with
the background knowledge that students bring to
the learning environment
¡ Emphasize what students already know, have
experienced, are familiar with,
¡ Build on those bases that prior knowledge,
experience and familiarity provide.
¡ Visuals, realia, posted academic language from
previous lessons, all kinds of connections to
prior knowledge, experience and familiarity need
to become essential components of all lessons.

SDAIE STRATEGIES
¡ Collaborative Problem-Solving
Cooperative and Other Groupings
¡ Teachers need to plan instruction through
educational activities that provide for flexible
groupings of students to meet specific purposes
¡ Utilize communal and collaborative learning
environments
¡ Emphasize what students already know, have
experienced, are familiar with
¡ implement varied instructional activities where
heterogeneous students can work productively

SDAIE STRATEGIES
¡Cultural Affirmation
¡ Each and every student brings something unique to the
learning situation. SDAIE content area teachers need to
acknowledge that, and need to affirm the value of each
student to the cooperative effort of the lesson by
acknowledging the individual contributions of each student.
¡ Infuse the students history and culture into instruction
¡ Expand the experiences and knowledge of each student
to include the contributions of many individuals from
many backgrounds to the advancement of knowledge.

SDAIE STRATEGIES
¡Demonstration and Modeling
¡ The key role of the teacher is to demonstrate and model all the
behaviors to be learned in the lesson ESPECIALLY THE
VERBAL BEHAVIORS EXPECTED TO BE MASTERED BY THE
STUDENTS
¡ Teachers must remember that for most students, and especially
for ELs and SELs TEACHERS often are the ONLY role models
for the language of the content areas that students will come in
contact with

SDAIE STRATEGIES
¡ Integrating Listening, Speaking, Reading
and Writing Across the Curriculum
¡ Only when students have been provided fully integrated visual,
listening, speaking, reading and writing instructional activities
would they be able to provide ample evidence of learning the
language of the content areas students would have had ample
opportunities:
¡ To listen to the new academic language of the lesson as the
teacher uses visuals, manipulatives, realia, and other means to
physically convey the meaning of the academic language,
¡ To speak the new academic language through active learning
instructional activities,
¡ To see –in posted graphic organizers or categories—the new
academic language. Now students are ready to read the
textbook or parts of the textbook or reading selection.
¡ And then students can write about what they have learned –
expressive writing—or answer the textbook questions IN THEIR
VERY OWN WORDS.

SDAIE STRATEGIES
Higher Order Thinking Skills
¡ Students must have opportunities to analyze and
synthesize information on a daily basis
¡ Students who can perform these observable
behaviors are giving evidence that they are operating
and developing from simple to complex or higher
order thinking skills.
¡ Outline, Summarize, Suppose, Estimate, Judge,
Explain, Debate, Illustrate, Infer, Revise, Rewrite,
Assess, Interprete, Justify, Critique

SDAIE STRATEGIES
Questioning techniques
¡ The most effective tool a teacher has to promote all of
the above SDAIE Strategies is the question. Every
time a teacher asks a question the student must
actively respond – active learning.
¡ Questions help assess prior knowledge and provide the
most effective tool to obtain evidence of learning.
¡ Through questions, teachers can monitor student use of
the language of the content areas.
¡ Through questions teachers can provide new information
to students while demonstrating and modeling the use of
the academic language.
¡ Questions give teachers the best opportunity to provide
opportunities for students to listen and to speak.

SDAIE STRATEGIES
The Teacher is a Facilitator of Learning:
¡ Because a teacher must be constantly interacting
with students, teachers in SDAIE content area
classes have a primary role of facilitators. Through
visual aids and manipulatives, verbal and nonverbal cues, teachers guided students into
practicing the academic language as they acquire
the concepts represented by the words.

HEALTH BREAK

WRITING IN A
CULTURAL CONTEXT

What is Writing?
¡ Writing is a medium of human
communication that represents thoughts and
feelings with signs and symbols. It is the
process of recording your thoughts in a form
that can be read and understood.
¡ "Writing" is the process of using symbols
(letters of the alphabet, punctuation and
spaces) to communicate thoughts and ideas
in a readable form.

Why Students Hate to Write!
¡ Teacher comments are generally focused on form,
not content, so students see writing as a BORING
grammar exercise
¡ What they have to say (content), is seldom
addressed or appreciated by the teacher so
students learn that content is not important and
their ideas don’t matter.
¡ Writing in a voice other than standard or academic
English is generally not an option for completed
work.
¡ The students’ own language or voice often is not
considered an acceptable writing form.

Things We Should
Know About Writing!

Things We Should Know about Writing…
uThe ability to write does not require a unique talent or
exceptional cognitive skills.
uWe all have the basic skills required for writing. If you can think,
you can write.
uWriting is simply translating your thoughts into written language.

Things We Should Know about Writing

“It should be realized that
there is no evidence that writing
quality is the result of the
accumulation by students of a
series of sub skills”
Edward M. White

Things We Should Know about Writing

Be primarily interested
in the content
not the mechanics
of expression.
Source: Handbook for Planning an effective Writing Program

Things We Should Know about Writing

Praising what students do
well improves their writing
more than correcting of
what they do badly.
Source: Handbook for Planning an effective Writing Program

Things We Should Know about Writing

Writing must be Fun!
Or at the very least,
a Positive Experience
Source: Handbook for Planning an effective Writing Program

How Can We Create
“Culturally Responsive”
Classrooms for
Authors?
By connecting instruction to
students’ lives thereby increasing
motivation, engagement, and
learning.

Culturally and Linguistically
Responsive Writing Strategies
¡Culturally Relevant Classroom
Library
¡Model “Mindful” Writing
¡Institute Journal Writing
¡Build Academic Vocabulary
¡Incorporate Contrastive
Analysis
¡Integrate Graphic Organizers

STRATEGY 1
THE Classroom Library
“Read Regularly”

The Value of Books in
the Classroom
¡The research documents that
authentic literature in the
classroom, time for reading,
and opportunities to be read
to enhance reading and
writing skills.

Increased Reading
Equals Improved Literacy
Development
¡ In 38 of 40 studies, students using FVR did as
well as or better in reading comprehension tests
that students given traditional skill-based reading
instruction
¡ Students who read more do better on tests of:
¡ Reading comprehension
¡ Vocabulary
¡ Writing
¡ Grammar
Krashen, 1993
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How does reading improve
writing?
¡ The more you engage with print (written
language), the more you intuit the rules
of writing.
¡ Reading exposes us to other styles,
other voices, other forms and genres of
writing.
¡ Reading exposes us to writing that’s
better than our own, helping us to
improve.

Cognitive and Linguistic Benefits
are Derived from Interactions
With Literature
¡ Enhanced critical thinking skills
¡ Enjoyment of the creative uses of
language and art
¡ Exposure to a variety of linguistic
models
¡ Increased knowledge about oneself
and the world
Harris (1993)
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AFRICAN AMERICAN
CULTURALLY RELEVANT LITERATURE
TITLES

MEXICAN AMERICAN
CULTURALLY RELEVANT LITERATURE

American Indian
Culturally Relevant Literature

How to Use the
Classroom Library
¡Read to Students
¡Engage students in Reading
Response “Quick Writes.”
¡Allow time for “Free Voluntary
Reading”
¡Encourage “cultural voice” writing

STRATEGY II
“Model Mindful Writing”
“The Best Writers Write Themselves”

Model Mindful Writing
¡ Being “Mindful” simply means being present, in
the now, so we can be the best that we can be
with every opportunity the “now” moment
presents.
¡ “It is about being open to possibilities without
judgment.”
¡ Key to mindful writing is” acceptance.”
Acceptance by the student of themselves and
acceptance of the student by the teacher
Ø Acceptance eliminates the struggle and strife
Ø Both student and teacher surrender to the reality
of the now, or the present reality
Source: “Author Unlimited”

MINDFUL WRITING TOPICS
¡ Who am I right now in my life?
¡ What do I believe about writing?
¡ Who do I love?
¡ What do I believe love is?
¡ What do I currently enjoy?
¡ What matters to me now, today, and why?
¡ What am I feeling right now?
¡ What are my fears today?
¡ What do I want right now?

EXAMPLE: Mindful Writing
¡ I just lost my Husband to Cancer
¡ I miss him terribly
¡ I want to remember the good times,
how we met, why I was attracted to
him, what I loved about him
¡ I want to write from what I am feeling
emotionally now

Outline:
How I Met the Man I Loved
I. How we met
II. The Invitation
III. Coming Together
IV. Discovering his Passion
V. The birth of our son
VI. Our Loss

STRATEGY III
JOURNAL WRITING

Journal Writing
¡ An effective strategy for promoting fluency
in written work is to use journals.
Ø Journals

can be used to write about experiences
at home, social experience (weekend at the
movies, bowling, skating, dancing).
Ø Imaginative writing may be written into journals,
where students create their own stories.
Ø Journals can be used for Reading Responses
and “Quick Writes.”
Ø Journals may be used to carry out a dialogue
between teacher and student or student and
student, encouraging the development of
conversational patterns.

Journal Writing
¡ Journals are an effective strategy for
promoting fluency in written work
Ø Journals

help people clarify their

thoughts
Ø Journals can be used across subject
areas to develop writing skill in different
content areas.
Ø A journal for science, math, geography,
and social studies will support learning to
use the language associated with each
area.

Journal Writing
¡Why am I writing this?
¡Who is my audience?
¡What is my message to them,
what do I want them to know or
understand?

JOURNAL PROMPTS
¡ Introduce Yourself
¡ Your parents or guardians
¡ Your best friend
¡ Your dreams
¡ The best parts of summer
¡ The worse parts of summer
¡ Your favorite memory
¡ Something you regret
¡ Your beliefs
¡ Something that upsets you

STRATEGY IV:
Contrastive Analysis
Facilitating The Acquisition
of Academic Vocabulary

Contrastive Analysis
¡ The systematic study of a pair of
languages with a view to identifying their
structural differences and similarities.
¡ Promotes the acquisition of academic
language in SELs and upper level ELs
and helps them become proficient
readers, writers, and speakers of
Standard American and academic
English.

Contrastive Analysis
¡ Promotes the acquisition of academic
language and helps students become
proficient readers, writers, and
speakers of Standard American and
academic English.
¡ Builds linguistic competence and
metalinguistic awareness

Metalinguistic
Awareness
The conscious awareness and
manipulation of the rules of language
(awareness of morphology & syntax)

SUPPORT FOR THE ACQUISITION OF
STANDARD & ACADEMIC ENGLISH
¡ Demonstrates knowledge and awareness of the
structure of Non-Standard languages
¡ Uses literature & samples of students’ oral/
written language to engage in contrastive analysis
¡ Uses the revision phase of the “Writing Process”
to edit written work for standard English structure
¡ Provides opportunities for students to compare/
contrast poetry and songs written in standard and
non-standard languages

SUPPORT FOR THE ACQUISITION
OF STANDARD & ACADEMIC
ENGLISH
¡ Students’ work samples demonstrate an
understanding and awareness of the
linguistic structures of Standard American
and academic English
¡ Students are able to articulate an
understanding of the linguistic
requirements of varying communication
situations and use language appropriate
to different contexts

Contrastive Analysis
¡Systematic Use of Contrastive Analysis
¡ Affirms, and accommodates the students’ home
language & culture
¡ Facilitates linguistic competence in SE
¡ Supports Written Language Development in SE
¡ Supports Oral language acquisition in SE
¡ Facilitates cross cultural communication
competence
¡ Increases Metalinguistic awareness

Focus On Structure
¡ Students are given opportunities to listen to,
contrast, and practice patterns of standard
English with their indigenous language through:
¡ Lessons that address specific features:
¡ Phonetic
¡ Lexical
¡ Grammatical
¡ Opportunities to use the targeted structures in
various communication activities
¡ Choral reading
¡ Listening to various forms of literature
¡ Conversations and discussions with SE speakers
¡ Readers theater

Focus on Function:

Situational Appropriateness
¡ Students take into account the intent of their
messages for various audiences & purposes
¡ Students should be able to determine the type
of communication behavior most appropriate to
a given situation or audience
¡ Students should be given an opportunity to
decide prior to a given activity, the type of
communication behaviors that would be most
appropriate
¡ Students should have opportunities to role play
commonly encountered situations and relate
these situations to acceptable language usage

Focus On Thought
¡ Lessons that address the underlying cognitive
elements of language and communication
¡ Focus on
¡ Communication intent, What the speaker is trying to tell
the audience
¡ Classroom activities that provide maximum opportunities
for students to communicate with each other as partners
or in small groups
¡ Teacher emphasis on facilitating student interaction
¡ Questioning
¡ Knowledge and experience sharing
¡ A risk-free learning environment
¡ Expansion of students’ fund of information through the
integration of their own ideas with those from literature.

Strategies for Engaging In
CONTRASTIVE ANALYSIS
¡Linguistic Contrastive Analysis
¡Contextual Contrastive Analysis
¡Situational Contrastive Analysis
¡Elicited Contrastive Analysis

Linguistic Contrastive Analysis
¡ Using literature, poetry, songs, plays,
student elicited sentences, or
prepared story scripts which
incorporate examples of specific SAE
and non-standard form contrasts, the
student performs contrastive analysis
translations to determine the
underlying rules that distinguish the
two language forms.

Contextual Contrastive Analysis
¡The student reads or is told a
story that is heavily embedded
with the target form (standard
English) and is then required to
tell the story. The student’s story
retelling is taped and compared
and contrasted with the language
of the text.

Situational Contrastive Analysis
¡Students contrast and analyze the
mainstream and non-mainstream
versions of targeted language
forms with an emphasis on
situational appropriateness, i.e.,
communication, environment,
audience, purpose, and function.

Elicited Contrastive Analysis
¡The teacher elicits
spontaneous verbalizations/
responses from students about
material read or presented and
creates teachable moments for
conducting contrastive analysis
of home language and SAE

THE RESEARCH: Contrastive Analysis vs
Traditional English Department Techniques
Contrastive Analysis

Traditional Techniques

8.5 %

- 59%
Source: H. Taylor. 1991.
“Standard English, Black English, Bidialectalism”

Contrastive Analysis

Value add…

¡ Provides opportunities for students to compare/
contrast poetry and songs written in standard
and non-standard languages
¡ Students’ work samples demonstrate an
understanding and awareness of the linguistic
structures of standard and academic English
¡ Students are able to articulate an understanding
of the linguistic requirements of varying
communication situations and use language
appropriate to different contexts

STRATEGY V
Develop Academic
Vocabulary

The Personal
Thesaurus of
Conceptually
Coded Words

The Personal Thesaurus
¡ Teaches academic vocabulary by
connecting it to the conceptual knowledge
and vocabulary that students acquire in
the context their home and community
environments.
¡ It affirms prior knowledge and promotes
increased ability in students to
communicate their ideas orally and in
writing using academic English.

Culturally Relevant and Responsive Teaching
Source: Carol Lee

¡ The meaning or significance that
learners impose on experience
shapes how and whether
knowledge is stored in long term
memory
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ACADEMIC LANGUAGE/
VOCABULARY
¡ Focuses on vocabulary development with an
emphasis on synonyms, antonyms and suffixes
¡ Engages students in the writing process on a daily
basis utilizing journals for ungraded writing activities
(pre-writes, quick writes, response writing, etc.)
¡ Student work reflects appropriate use of academic
vocabulary and demonstrates progressive
contextual understanding of concepts through oral
presentations

The Personal Thesaurus of Conceptually
Coded Words: Building Academic Vocabulary

T
Troublemaker
instigator
inciter
provocateur

122

The Personal Thesaurus of Conceptually
Coded Words: Building Academic Vocabulary

H
hatinʼ’

hating

jealous

abhorring

envious

detesting
loathing

invidious
(Maliciously grudging
another’s advantages)

esteeming
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ACADEMIC LANGUAGE/
VOCABULARY
¡ EL and SEL students are encouraged to use
their “personal thesaurus” in writing activities
incorporating the words on the lines–the
academic vocabulary– in their daily writing
experience.

ACADEMIC LANGUAGE
Descriptive Activities
¡ Integrate listening centers and audio books
into daily instruction to allow ELs and SELs
to hear SAE in its spoken form
¡ Model and encourage conversations,
questioning and “talk” in the learning
environment
¡ Provide opportunities for students to speak
for a variety of audiences and purposes,
including opportunities for storytelling and
story retelling.

Academic Language
Development: Value add…
¡ Engages students in the writing process on a
daily basis utilizing journals for ungraded
writing activities (pre-writes, quick writes,
response writing, etc.)
¡ Student work reflects appropriate use of
academic vocabulary and demonstrates
progressive contextual understanding of
concepts through accountable talk and oral
presentation

T Chart

Venn Diagram

STRATEGY VI

KWL

Graphic Organizers

STRATEGY
Graphic Organizers
¡A graphic organizer is a visual
and graphic display that
depicts the relationships
between facts, terms, and/or
ideas within a learning task.

GRAPHIC
ORGANIZERS
¡ Visual tools and representations of
information that provide students with clear
orientation to the learning task and that
show the relationships between ideas and
that support critical thinking.
¡ Their effective use promotes active learning
that helps students construct knowledge,
organize thinking, and visualize abstract
concepts.

GRAPHIC
ORGANIZERS
¡ Sometimes referred to as concept maps,
graphic organizers are valuable instructional
tools that help English Learners and Standard
English Learners understand and construct
knowledge and organize information.
¡ These mind maps promote active learning,
develop higher order thinking and can be used
to convey complex information in an easy-tounderstand manner

WHY GRAPHIC ORGANIZERS MATTER
¡ Kaplan on Narrative Discourse Patterns

x
x

x
x

GRAPHIC ORGANIZERS
¡ The advantages of graphic organizers for
culturally and linguistically diverse students
include:
ØHelp to organize ideas and examine
relationships in linear fashion
ØHelp to process information more intensely
ØImprove long term recall
ØAre especially helpful to under-achieving
students
ØHelp students arrange material in their minds

GRAPHIC
ORGANIZERS
¡ Graphic organizers are especially helpful to
linguistically diverse learners. The process of
reviewing information and organizing it appears to
help learners arrange the material in their minds.
¡ Graphic Organizers’ help to make content material
comprehensible to English Learners and Standard
English Learners. As they generate ideas and
develop and note their thoughts visually they are
better able to summarize and interpret text.

Written Language Sample
High School Mexican American SEL
¡ Well, what I have learn there are good things and
there are bad things. Well the good things I say is
that there are stuff that doesn’t bore me to death
some classes are very educational and some are
very interesting. Well to tell you the truth I feel some
of the teachers don’t do as good of a job than other
teachers do. Some teachers get more into there
work than others. To me older teachers starts to just
go into a different worlds when it comes to teaching.
Well most of them. Why? Because it makes me feel
like they been through this already a thousand times
and don’t want to go through it again.
SOURCE: M. Montonyo-Harmon

GRAPHIC ORGANIZER
Title
Introduction: What are you going to tell us
Body: Tell us
•
•
•
Conclusion: Tell us what you just told us

Re-Write with Graphic Organizer
What I Have Learned About School

Introduction: Tell us what you are going to tell us
In this short essay I want to discuss what I have learned about
school in the 10 years that I have attended.

Body: Tell us
I have learned that there are both good things and bad
things about school. The good thing about school is that
some classes are very educational and interesting and I learn
a from those teachers.
On the other hand, some classes bore me to death. I feel
some teachers don’t do a very good job of teaching. Some
teachers, especially the older ones seem to be in a different
world when it comes to teaching. Perhaps it’s because they
have been through this already a thousand times and don’t
want to go through it again.

Conclusion: Tell us what you just told us
Even though there are some bad things about school, the
good things make up for the bad and I really like school most
of the time.

Graphic Organizers as learning tools
T Chart

Venn Diagram

KWL

Graphic Organizers
¡ Students demonstrate enhanced ability
to receive, store and recall information
¡ Ready students for learning and build
concept relationships
¡ Students engage in activities to construct
knowledge and synthesize important
information

FROM THEORY TO PRACTICE - Gibson, S.A. (2008).
u Writing instruction must provide students with scaffolded

opportunities to use oral conversation about a topic as
direct support for their own writing.
u Writing instruction should include explicit instruction during

student's own writing. Teachers "step in" to model and
prompt and "step back" to encourage students to make
decisions and solve problems about their own writing.
u Direct instruction in writing requires teachers to show how
writing works across genres, formats, word usage,
spelling, and punctuation.
u Assessment practices should show teachers which ideas,
concepts, principles, and skills need to be taught to which
students and for how long.

THE BEST TEACHERS
ARE THEMSELVES
LEARNERS!

CRRE LITERATURE
for EDUCATORS
CRRE Literature Titles
are recommended for
teacher and administrator
learning communities to
build knowledge and
understanding of
culturally relevant
pedagogy as an important
tool in improving
achievement.

“A child cannot be taught
by anyone whose
demand, essentially, is
that the child repudiate
his experience and all
that gives him
sustenance…”
James Baldwin, 1997

